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CHAPTER I 
INTRODUCTION 
Student Residents as One Aspect of the Settlement Movement 
ttThe essence of a settlement is a group of settlers."1 
In reading literature concerned with the settlement movement, 
both by settlement people themselves and by men and women in 
other :ftelds who at one time have lived in a settlement house, 
one i s impressed by the recurrence of statement s indicating 
the value of this aspect of the settlement movement. ~Leaders 
acquire an awareness o~ social trends by daily contact in the 
capacity of residents ."2 "I never should have taken up the 
eause of the working class had I not lived at Hull House,tt 
said Alice Hamilton. 3 And James Ford: "Virtually all leaders 
in housing reform in the 1890 ' s were persons with a settle-
' ment background . "4 "We have chosen to come and live and work 
here, to be all we can to the people and to receive all that 
they can be to us as f 'riends and neighbors," said Graham 
Taylor in 1894.5 ''Cannon Barnett used the word 'settlement' 
1 M. D. Stocks, Fifty Years in Every Street, p . 65. 
2 Frederick J . Soule, Social Settlement in Greater 
Boston Neighborhoods, p. 11. 
3 Settlements 60th Anniversary, p. 4 . 
4 Ibid., p . 4 . 
5 Ibid ., p . 7. 
to describe a gr oup of people living in a neighborhood and 
identifying themselves with its life as a means of understand-
6 
ing and improving conditions.~ M. Audra , i n an address 
before the general meeting of the ~·edera tion of Socia l Centers 
7 
of France, June , 1949, made this very pert inent comment : 
,LTranslat i or!/ 
I believe that the reason for the persistent 
strength and vitality of an inst i tution like Toynbee 
Hall is the reflection, the continuation , the repro-
duction of the old r esidential English Universities 
which one finds ther e • • • But one found there 
especially , a teach ing by contact through the common 
life shar ed by these yo ung s tudents around the war den, 
the welco me given to the children and the young people 
of the neighborhood , the education by conversation , 
the discus sions and even the sil en ces . 
Purpose and ueneral Questions 
This thesis is an attempt to evaluate the effect of stu-
dent res ident programs in operation i n the Boston settlement 
houses during the past two decades. Because the Greater 
Boston Survey recommended that living quarters i n Boston 
8 
settlement houses be discont inued , an effort will be made 
t o answer the following pertinent questions : 
1. Are student residen ts essential to the proper function- 2 
ing of a settlement progr am? 
6 John McDowell, ~settlements and Neighborhood Houses r 
Social Work Year Book, 1949, p . 471 
7 . M. Audra , Nos Voisins , No s Amis , p . 18 
8 . Lewis R. Barrett, Greater Boston Survey , Recomrnen-
dati on No . 45 , p . 123 
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2. Should one or more settlements in each city maintain 
residencies? 
1 3. Should every house maintain facilities for student res-
idents? Should some settlements in each city have such 
facilities? 
4. What are some of the factors to be considered in maintain-
ing facilities for student residents? 
5. How do headworkers feel about residencies as a part of a 
settlement program? What special contribut'ions do they 
feel that student residents make to the general program 
ot settlement houses in relation to philosophy, purpose 
and function? 
6. How do student residents evaluate their experience with 
regard to themselves, the agency and the community? 
7. What additional values are evident in the professional 
lives of men and women who have lived in settlement houses? ! 
Method of Procedure 
Members of the staff of the National Federation of Settle- ~ 
ments and Neighborhood Centers showed a great interest in this 
topic when it was first suggested. Miss Maxwell, Secretary ot 
Field Service and Training, was in Boston at the time and gave 
a great deal of thought to the method of procedure. She sug-
gested that the writer plan~ visit to New York in order to 
look at selected material on this topic and to have an oppor-
tunity to talk with the National Secretary, Miss Lillie M. Peck · 
3 
As a result of these interviews, a general plan tor the thesis 
was drafted. A general outline for a nationwide study of res-
idencies in settlement houses was inoluded. 9 The staff of the 
national office hope that this thesis may be a pilot study to 
encourage other students to attempt similar studies. 
Personal interviews were held with six headworkers of 
' Boston settlements, all of whom have, or have ha-d, student 
residents. ~uestionnaires were sent to over one hundred for-
I mer student residents. Because of the length of the question-
naire and lack of the opportunity to make personal contacts, 
a cover letter and a self-addressed, stamped envelope were en-
closed. As indicated by Table I, thirty-nine responses were 
found valid ·and applicable to this study. 
1 Scope and Limi ta tiona 
There were several reasons for sampling the opinions of 
student residents of Boston settlements during the specific 
years 1935-1940. First, it seemed wise to go back a few years 
so that those interviewed might have gained more perspective 
in their thinking on the subject. Also, the writer was inter-
ested in finding out how this experience had influenced resi-
dents in their later community contacts and in their own pro-
fessions. Since these years preceded the war, the selection 
ot residents was not limited as it was during the war years. 
9 See Appendix D. 
l 
,, 
4 
The writer discovered certain limitations in going back I 
I 
fifteen years. The files in the settlement offices were not 
always up to date. Many addresses had been lost and many or 
those on file were incorree.t. 
The returns were carefully and completely filled out in 
a~ost every instance. Many included notes wishing the writer 
success and some asked to be informed or the results of the 
study. 
Of the six headworkers interviewed, four had been in the 
same settlement ho,use during the years 1935-1940, one was for-
merly a resident in the house where he is now headworker, and 
, the sixth is new to the field. 
The subjectivity or the sample is another limitation. 
I 
,-----l 
The writer realizes that the material in this thesis is based 
a~ost entirely upon the opinions of the individuals involved. 
Even though each response is limited by the emotional content, 
certain conclusions can be drawn from coinciding opinions in 
a large sample. Although a large sample was taken, it must be 
realized that it was taken from a limited number of settle-
menta; that is, those which have students in residence. 
No attampt was made to determine the financial value of 
stud~nt residents to settlement houses. 
Sources of Data 
Aa indicated above, material has been secured from 
=-
personal interviews with headworkers, answers to question-
naires, interviews with the staff of the National Federation 
of Settlements and Neighborhood Centers, pamphlets, books, 
surveys and articies. 
During the years 1935-1940, six houses provided facil-
ities for student residents. Liats were sec·ured from the 
headworkers of four houses. The other two no longer maintain 
residencies, the present headworkers have no information on 
the subject and the for.mer headworkers could not be contacted. I 
However the names of four residents from these two houses were I 
obtained and questionnaires were sent to them. None were re-
II 
I turned. One settlement house did not have residents between 
II 
I 
1935 and 1940 but does have now. This headworker was inter-
viewed and his comments were included. Thus, the study is 
based on data received from thirty-nine students and headwork-
era o~ five houses and from the headworker of one house where 
residencies were recently established. 
The original mailing list for the five houses totaled one 
hundred and twenty-two names. Of this total twenty-eight were 
returned unclaimed, one was reported deceased and nineteen 
were disqualified because they did not fit the catagory of 
student residents. This: let-t a balance of seventy-four, o-r 
whom thirty-seven filled out questionnaires. One wrote a let-
ter expressing his views and another wrote, "I have been away 
from settlement work for so long that I am afraid any comments 
would be very dated." Table I shows how the sampling was 
obtained . 
TABLE I . 
STATISTICAL BREAKDOWN OF ORIGINAL MAILING LIST 
SHOWING NUMBER OF VALID RETURNS 
Settlements 
East Boston 
Social Centers 
Elizabeth Peabody 
House 
Orig. Lost or Disqual- Revised 
Mailing De- ified List 
List ceased 
15 5 2 8 
4 4 
l 
I 
Valid 1 
Re-
turns [ 
I 
II 
6 
5 
' Goodwill House 
25 
3 
1 
17 
3 
1 
0 
I 
I 
Lincoln House 
Norfolk House 
Centre 
Roxbury Neighbor-
hood House 
47 5 
0 
9 33 22 
1 
jl South End House ~ 
1 
30 
122 
15 
29 
4 
19 
1 
11 
'74 
5 
-
I' II 
I 
Totals 39 
Definitions 
The writer will use the term "settlement" or "settlement 
house'' in its generic sense, though many other terms are used. 
To quote Frederick J. Soule:lO 
The term "settlement" is of English origin, having 
10 Frederick J. Soule, Settlements and Neighborhood 
Houses, p. 463 . 
7 
been applied to London's Toynbee Hall in the 1880's 
when its leaders "settled" in the working class dis-
tric t of Whitechapel . The term "neighborhood" is more 
characteristically American, free from any implication 
of class distinction. • • In some instances t he terms 
are used interchangeably. For ty-seven houses employ 
the word "settlement" in their corporate t itles as 
"community house," "connn.unity center," ''association," 
"commons," "hall," or "inn." Despite these varia-
tions, the generic name "settlement" everywhere per-
sists as a symbol of a di-stinctive ideology • . In all 
settlements today, regardless of their activity or 
s ocial emphasis, the factor of the neighborhood as the 
base of operation is universally aco.epted. 
The term"student resident" is used to denote a full or 
part-time student residing in a settlement house. 
The term "worker-in-training" is used to denote a recent 
graduate of a college living and working in a settlement house 
tor the purpose of obtaining practical experience and explora-
tion of the social work field . They have been placed in the 
same category as student residents because they also take 
courses while in residence. Two were included in this study. 
The National Federation of Settlements has recently 
changed i ts name to The National Federation of Settlements and 
Neighborhood Centers. Both are used in this study. 
The term "pilot study" indicates a method developed for 
studying a phase of residency in the settlement movement. 
"Headworker" is the term applied to the director of a 
settlement house though in some instances ndirector" is the 
term used. In England the director is called "warden." 
8 
--II 
Description of Settlement Houses Considered in this Study 
East Boston Social Center consists of three centers in a 
solid Italian community. The first center opened January, 
1932. Mr. Max Nelson bas been headworker since that time. A 
residence building is maintained for the staff and students. 
Elizabeth Peabody House is located in a very congested 
area near the heart of the city. It was founded in 1896 and 
has always maintained a very large residence including the 
starr·, students who come for a year or more and many students 
who take advantage of the opportunity to live there for one 
or two months during the summer. Miss Elizabeth Dale has been 
headworker there since 1948. 
Goodwill House, originally located in the North End, was 
sponsored by the Congregational Home Missionary Society until 
it was incorporated in 1916. After ten years of service in 
the North End, it followed its Italian neighbors to East 
Boston. It has a small residence. There have been many 
changes in the staff including the resignation of the head-
worker during the spring of 1950. 
Lincoln House Association, located in the south end of 
Boston, began as a club for small boys in 1888. This house no 
longer has student residents and information about former stu-
dent residents could not be obtained from records. 
Norfolk House Centre began in 1882 as the South End 
Industrial School. It has had residents for thirty-one years 
9 
and has maintained a large, active student residency since 
1932. Norfolk House is strategically located on an open 
square in a continually changing neighborhood of many nation-
ali ties. Fre<derick J. Soule has been director since 1919. 
North End Union was founded in 1882. It is situated in 
a solid Italian neighborhood near the market district of the 
city. FrankL. Havey, present headworker, has been on the 
staff since 1931. 
Roxbury Neighborhood House was established as a day 
nursery and kindergarten in 1878. There is a resident build-
ing next door to the settlement house where staff and 
occasional students live. Resident facilities have been main-
tained since 1907. Miss Alice A. Griffin, present headworker, 
has been a staff member since 1920. 
South End House, located in the south end of Boston in a 
rooming house area, was established in 1891. The residence 
includes an organized corps of social work students from 
Simmons College as well as many students of other fields and 
other schools. Charles F. Ernst, headworker since 1949,was 
a resident of this settlement house during the years 1909-1917 . 
Table II indicates the number of residents and the number 
of student residents in each Boston settlement house. 
10 
TABLE II. 
NUMBER OF RESIDENTS AND STUDENT RESIDENTS 
OF BOSTON SETTI.EMENT HOUSES 
Settlement House Total Residents Student Residents 1935 1940 1949 1950 1936· 1940 1949 1950 
Eas t Boston Social 
Centers 12 12 11 11 4 4 3 3 
Elizabeth Peabody 
House 20 20 18 18 7 7 8 8 
Norfolk House Centre 28 28 30 30 15 15 16 13 
North End Union 8 5 5 0 0 0 2 0 
Roxbur y Neighborhood 
House 6 6 6 6 2 1 2 0 
South End House* -
-
18 25 - - 11 17 
*Figures could not be obta ined for years 1935 and 1940. 
Financial arr angements i n the different houses vary. At 
the present time, cash payment for boar d is required by all 
and three, of the s i x houses, also require cash payment for 
r ooms . Service to the house is mandator y and is considered 
in determining the rate. Table III on the following page 
shows the present arrangement in each house. 
11 
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TABLE III. 
CURRENT FINANCIAL AND SERVICE ARRANGEMENTS 
OF BOSTON SETTLEMENT HOUSES 
Settlement House Hours of Serviee Required per Week 
East Boston Social Centers 5 to 6 
Elizabeth Peabody House 6 
Norfolk House Centre 9 
North End Union 7 t o 8 
Roxbury Neighborhood House 3 
South End House by arrangement 
12 
Pay Rent 
no 
yes 
no 
no 
yes 
yes 
CHAPTER II 
HISTORICAL BAOKGROUND 
Settlements in England and the Beginning of the Settlement 
Movement in the United-stateS. 
The settlement movement originated in England in the 
middle of the 19th Century. To quote Frederiok :r. Soule: 1 
The beginnings of the settlement movement followed 
the. establishment of London's Working Men 's College 
in 1854 by a Cambridge group under the leadership 
of Frederick Denison Maurioe. Charles Kingsley 
brought churchmen, collegians, and workingmen into 
~ united effort for the betterment of social condi-
tions. • • In 1873 Rev. Samuel A. Barnett and 
Mrs. Barnett settled at St. :Tudes, Whitechapel, and 
were in time joined by Arnold T~ynbee from Oxford. 
Ten years later Toynbee Hall was dedicated to the 
memory of this young Oxford tutor, becoming the first 
of the residential settlements. 
Early houses in Ameriea were a direct outgrowth 
of the English movement. In 1887, after brief studies 
in England, Dr. Stanton Coit founded University 
Settlement in New York's East Side. :fane Adams ••• 
opened Hull House ••• in Chicago in 1889. Within 
two deoades there were fifty houses in some twenty 
cities. Metropolitan Boston ••• had by the close 
of the second decade founded a Hous·e in each of its 
more congested areas and environs. 
The settlement movement in the United States consists of 
the· combined aoti vi ties of 205 settlement and neighborhood 
hous·es, 10 oi ty federations or these agencies, and the 
National Federation of Settlements. In addition, 61 neighbor-
hood hous.es are affiliated with the National Federation 
through individual membership . 
1 Frederick :r. Soule, Social Settlement in Greater 
Boston Neighborhoods, p. 14. 
1.3 
There are 25 settlement houses belonging to the Greater 
Boaton Federation of Settlements. 2 Boston has 19, Cambridge 
has 4, Brighton has 1 and Salem has 1. 
At the present time, three of the Boston settlements 
maintain large residencies that include students. Five others 
mainta~n residence facilities for the- staff and one of these 
includes a small number of students. 
~ ~ of the Student Resident in ~ Settlement House 
From the days of the first settlement houses in England 
until the present day, the student who desired to live in 
residence has played an important role in the settlement pic-
ture. Students from Oxford and Cambridge were an integral 
part of the early settlement family at Toynbee Hall. Today, 
students in the Boston settlements come from many colleges 
and universities where some are studying to become doctors, 
lawyers, nurses or dentists as well as thos·e who are studying 
to be social workers. Others are interested in a general col-
lege training. Added to t his group are the students of art, 
music and the theatre. They all help to make up part of the 
settlement family. What it has meant to them, to the commun-
ity in which they did reside and to the community in which 
they now live, we hope will be answered in part by this study. 
2. Re-constituted on March 31, 1950 as The Settlement 
Council. 
14 
Mary K. Simkovi·teh sai d in her retirement address: 3 
Eatin& together, like dancing, is also the mark of 
the community. At the family table, at the sacred 
meals of all religions, at parties, people attain 
that unity for which there is no mechanical substi-
tute ••• Yes, the building of human fellowship is 
the highest of the arts .•• it is in our neighbor-
hoods that the practice of democracy, the building 
of human fellowship, must begin. This is a disci-
pline we must accept for ourselves if we expect it 
from the United Nations ••• The tryouts for ~one 
world" is in the neighborhood ••• a discipline to 
accept, a realistic springboard to recognize, a fac-
tual base with no cobwebs of fancy to brush away. 
• • • It is in these neighborhoods that the future 
is being fashioned day by day. 
Frederick J. Soule records the thinking of the Committee 
on Interpretation of the United Settlements of Greater Boston 
when he says in reference to student residents: 4 
Such relationship between school and settlement 
recalls the traditional beginnings of the sett lement 
movement in England and America as a close adjunct to 
the universities. Throughout the intervening years, 
both as volunteers and residents, students have con-
tinuously sought the neighborhoods for service and 
observation, but in a new sense the kinship of school 
and settlement is now recognized by our Boston ed-
ucational institutions. This means a ~aluable relation-
ship to college and settlement alike, and an advance 
in the professional status of the neighborhood workers • 
. . • For this reason it is especially important to 
provide a socia l interneship for university men and 
women, akin to the pattern of Toynbee Hall in London 
and the early American settlement houses. 
3 Mary K. Simkovitch, Address Commemorating Her 
Retirement ~Director of Greenwich House, p. 1. 
4 Frederick J. Soule, Social Settlement in Greater 
Boston Neighborhoods, p. 14. 
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CHAPTER III 
.ANALYSIS OF DATA 
Informtion Ab.out Students Who Were Residents During the 
Years 1935-1940 
Questionnaires returned by thirty-nine s.tudent residents 
indicate the work arrangements, range and proportion of assign-
ments, major courses of study, schools represented and length 
of residence. Twenty of the thirty-nine, lived in residence 
for part or all ot one school year, eleven for nearly two 
years, five tor three years, two tor tour years and one for 
seven years. The latter lived in the settlement house while 
going to school and stayed on after finishing. The students 
usually rendered service for their room and paid for their 
board. The following table shows the living and working plans 
of the thirty-nine student residents. 
TABLE; IV. 
LIVING AND WORKING ARRANGEMENTS OF 
STUDENT RESIDID~TS, 1935-1940 
Arrangement No. of Students 
Worked for room and paid board 
Worked for room and board 
Paid for room 
Paid for room and board 
26 
5 
5 
3 
Returns showed the foll owing distribution of major courses 
16 
of study and the schools and colleges attended . Ten students 
were from schools of social work, twelve f r om medical schools, 1 
four were a rt students, f our sociology majors, two theology 1 
students, and one each majored in education, guidance and per-
sonnel, government or Sl avic languages and literature . One 
clerical school student and two workers-in-tra ining complete 
the list . The workers-in-training had attended liberal arts 
colleges majoring in psychology. 
Ten schools and colleges were represented. Eleven stu-
dents attended Boston University, twelve Harvard, three the 
II Boston MUseum School of Fine Arts and three Si mmons. 
~ Tufts, Boston Clerical School, Gordon Coll ege a nd Hobart Epis-
Radcliff , 
11 copal Theo logical Seminary were represented . Six were stu-
dents from other parts of the country spending their summer in 
a settlement house while either doing field work in a social 
agency in t he city, or getting a settlement house experience. 
Many courses were considered helpful to the students in 
their settlement work . Sociology, psychology, social work, 
guidance and personnel courses were of value to them in gain-
ing greater understand ing of human behavi or , sharpening their 
awareness of social conditions and indicating "levels of mo-
tivation." Group work courses helped them to develop skills. 
Medical courses were of value in giving physicals . Psycholo-
gica l testing and vocational guidance helped directly . Some 
courses had value to those interested in community organiza-
l? 
I 
. 
II 
tion. Three stated that none of their courses helped. 
In answer to the questionnaire, twenty-six of the student 
resi dents seid they had had no previous c ontact with settle-
ment houses , six had some knowledge of settlement work and 
three had been volunteer workers. Four did not answer the 
question. 
Origina l contacts with the settlement houses were ar-
r anged in various ways . Twelve wer e through referrals by a 
f aculty person or by the dean's office . Five made direct con-
tact with the headworker, one was sent from the volunteer ser-
vice burea u , three were sent by other socia l a gencies . One 
medical student appl i ed directly because of hi s interest in 
social work . 
Assignments covered the gamut of settlement activities. 
Just as with the regular staff, each person had more than one 
type of assignment. Table V indicates the variety of a ssign-
ments for which these students wer e coll ectively responsible. 
It does n ot indicate the actual number of assignments per per-
s on . However, with a total of one hundred-and- eight assign-
ments tor thirty-nine student s, the average number for each 
one was three and seven-tenths during his residence . Many 
duties were of a tempor ar y or occasional nature such as 
assisting wit h large scale seasona l activities, handling pub-
licity for special activi t ies and wo r king on fund raising 
campaigns or ~ecial community projects. 
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TABLE V. 
STUDENT ASSIGNMENTS, 1935-1940 
Assignments Number 
Teaching skills 19 
Leading groups 22 
Playground supervision 15 
Office duty ? 
Hos.t or hostess 1 ? 
Surveys 3 
Work with neighborhood councils 3 
Home visiting 9 
Other 
Medical examinations 5 
Casework 1 
Publicity, posters, displays 3 
Testing and counseling 3 
As.sisting with large group activities 3 
Entertainment _! 
Total 108 
Pr oblems of Residence 
Student residents were as ked to comment on problems aris-
ing out of their resident experience. The majority felt that 
the over-all experience was not difficult. The major dif'"I'i-
19 
I 
culties seemed to stem from the individual's lack of skill in 
handling gr oup activities. A typical statement was, "The 
groups were difficult, but it was a challenge to try to handle 
these ehildren and to help them to grow up to be useful eiti-
zens." When asked what other problems were encountered, four 
mentioned lack of time due to studies, and wished they had had 
more, time f ·or their groups. Two mentioned staff relationships 
and two were concerned by the lack of interpretation of the 
fUnction and purpose of the settlement houses. Lack of facil-
ities to entertain, the necessity of obtaining some meals out-
I side, feeling "confined as far as outside contacts were con-
~ earned" and "the clash or personalities between staff and mem-
bers" were mentioned . One said that ttit was to be expected 
that there would be some problems when staff lived and worked 
together" . "Every eff"ort was made to promote understanding" 
was a statement made by several. One spoke of the "neighbor-
hood being depre.ssing at times, but the house was a pleasant 
r espite always . " 
Table VI shows the actual number and type of problems 
listed by the thirty-nine student residents considered in this 
study. 
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TABLE VI. 
PROBLID~ ENCOUNTERED BY STUDENT RESIDru~TS, 1935-1940 
Type of Problem 
Assignments and responsibilities 
Living in residence 
Staff relationships 
Understanding agency poli~ies 
Skills and te~hniques in handling 
assignments 
Others 
Lack of time 
Depressing neighborhood 
Yes 
7 
5 
2 
2 
10 
4 
1 
No No Answer 
18 14 
21 13 
24 13 
20 17 
12 1'7 
~hese. pr oblems affected th~ individuals in several ways. 
Two found that experience lessened their difficulties, two 
a~cepted the problems as normal, three learned to be more di-
rect and to enforce rules, and one felt a lack of insight into, 
"of what the objectives of the program consisted". Two decided 
against settlement work as a result of their experience. One 
said that she "realized the value of l iving away from work", 
and three others said that the personal restriction of settle-
ment work caused them to decide on casework. Twenty-five did 
not indicate any speeific problems. However, several of these 
twenty-five said that the experience would have been more 
truitrul if the e~onomic struggle had been less; if the stu-
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dent had had more time to give and if more understanding, in-
terpretation and training had been offered. 
Contributions by Student Reside.nts. 
This sample or student residents felt that they had made 
positive contributions to the community through tt the inter-
change of ideas with other people in r esidence and in the com-
munity", by leading group activities, encouraging sportsman-
ship, fUrnishing entertainment and by helping to prevent the 
spread of illness. They felt that through their own interest 
and enthusiasm they had helped to create and develop new in-
terests and hobbies, bring forth individual talents, particu-
larly among the children and instill an appreciation of art 
and music in those with whom t hey came in contact. This is 
aptly summarized by one who said, "I gave to my class of boys 
the philosophy of life that my thirty years of living had 
given to me." One unusual contribution was that of a r efugee 
student who, with his leadership in the Club for New Americans, 
helped impart the American way of life to other rettugees from 
Europe. His experience with this group was the basis of his 
master's thesis.l 
Influences or Residence on Students 
~udging from the responses, each person was conscious of 
some positive influences on himself. Table VII indicates 
1 Rudolf Ekstein, Adjustment Problems 2t Refugees , p. 2 
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these areas or influence. 
TABLE VII. 
INFLUENCE ON STUDENTS Af3 A RESULT OF RESIDENCE 
. ~ A SETTLEMENT HOUSE 
Area or Influence No. of Students 
Yes No No Answer 
Choice o:t: work 12 19 8 
Avocation 10 16 13 
Relationship to the individual 25 3 ll 
Attitude towards community a.f"f'airs 27 3 9 
Attitude toward groups 26 6 7 
Other 1nfLuencea were given although the questionnaire 
aSked for only those listed in Table VII. One felt the ex-
perience instructive and in:t:onnative; another gained much from 
being able to go t o the headworker tor advice; one couple met 
at a settlem..ent house where bo·th were student residents. They 
said that the influence ot· their experience was so great that 
they later named their own home in Kansas ~orfolk House". 
As will be noted f'rom Table VII., the greatest areas of in-
fluence were "attitude toward community affairs", "attitude 
toward groups" and "relationship to the individual" . As one 
resident said : 
Iiaving been a part or a community makes tor growt-h 
in understanding and evaluating and in appreciation ot 
group problems. It increased my appreciation or the 
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significance of the individual as a member of a group. 
This applies to community problems as well as to my per-
sonal experience as a member of a residence . 
Ano ther resident gained a 
greater awareness and understanding of the social problems 
facing the individual in a low income community ••• and 
a recognition of the need for settlement house facilities 
:. •• in reducing crime an.d delinquency •• It provided an 
opportunity to meet congenial people of my own age, some of 
whom are st i ll close friends. • • and to learn techniques 
from other workers with different educational training and 
experience ••• A knowledge of settlement house organiza-
tio-ns and function is useful in my present job as vocation-
al counselor in advising people who might benefit from the 
experience which a settlement has to offer, either in con-
tributing individual service or in receiving service. 
The major ity of students had already decided upon their 
careers before becoming - settlement house residents . However , 
as a result of their experienc~s four continued in settlement 
work and two decided not to do settlement work, but to go into 
another a r ea of the field of social work. Six others said that 
their settlement house experience influenced them in this re-
spect but did not state how. One who decided to go into case 
work said that her experience was not, on the whole , satisfac-
tory and gave her reasons·: 
As a result of my experience I felt that I would go on 
t o Simmons School of Social Work . Also, I decided to leave 
settlement house field . I felt that the settlement house 
field was too vague and not co-ordinated . Many persons in 
charge of settlement houses did not accept the graduate 
work in this field . They thought that learning through ex-
perience was all that counted . I had lea rned in my one 
short year that s.ettlement houses were far too busy to care-
fully train an apprentice. Therefore, I felt that I would I 
not care to continue in such a slow- growing field after 
graduate school . I knew t hat I could remain in the field 
but felt that my opportuni t ·ies around Boston were limited 
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because of the attitude here. Also the pay was very small 
and there was no appreciation of all that group wo rkers put 
of themselves into their work . I feel that my de~ision to 
go into case work was a sound one for I soon saw that were 
I living and working in a settlement house I saw ohly one 
minute part of each problem and did not know how to cope 
with it. 
This same person felt that there were some positive values in 
the total experience for she said, ''I learned to value the per-
son and not where he came from. I was more interested in them • 
. . • I gained some knowledge of community affairs." 
A few other statements apropos to the influences of this 
resident experience may well be presented here. "Our own in-
terests . were broadened and thus we developed new avocations~· " 
"I feel more strongly about such things as racial discrimina-
tion and civil rights." Tolerance, sympathetic understanding, 
recognition of differences, belief in the value of group ex-
perience were other gains mentioned . " I have a deeper insight 
into social problems of a big ci ~J . " One person summed up the 
predominate opinion of many in the group with, "This settle-
ment experience has succeeded in broadening my whole horizon 
in every way. " 
Student residents were asked to make a Short statement 
about their experienc of living in a settlement house and to 
indicate whether they found it to be stimulating and/or en-
lightening. Table VIII shows the exact responses. Some dis-
cussion, based on the comments of the student residents follow. 
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TABLE VIII 
Experience was enlightening 1 
Experience was stimulating 9 
Experience was both stimulating and 
enlightening 25 
No answer 4 
Students found the resident experience stimulating because 
of the p ersona l contacts with particular headworkers and staff 
members. "Mr s. Eva Whiting White will always be a guiding star 
I to us who had the privilege of knowing her. • • " "I was for-
tunate in being in residence where there was an unusually fine 
I and stinnila ting group of people. • • and a wonder f ul settle-
ment director ." "It was stimula ting too , to work with people 
in the neighborhood and to watch them develop through gr oup ex-
perience" and "chall enging to t r y to create exper iences and 
watch the gr owth of . individuals." One was glad of the oppor-
tunity to confirm his "belief that artistic ability is often 
f ound among the underprivileged. " 
Living in a crowded city neighborhood was an enlightening 
I experience to many . "It broadened my background and understand-
ing of e conomic and social influences of housing , health , pover 
1 
ty and crime .n Some s tudents felt that they had developed an 
abili ty to accept people and to get a long with them unde r all 
circumstances. 
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One resident said that he found it both stimulating and 
enlightening to live in a community "where all concerned are 
interested in the welfare of people and in helping t hese peo-
ple to enjoy a Aetter kind of leisure time . " A refugee who 
wor ked with other refugees as par t of his settlement house 
assignment said that ttliving in the settlement house helped me 
to e:x:periene.e the Amer i can comnnmi ty, par ticularly the low in-
come group." 
One resident filled out the questionnaire and then did not 
mail it in , sending a note instead in which he said: 
I decided it was of no real value to you . I will not 
be mailing it . I was at the House for purely selfish rea-
sons • •• hated teaching untalented old adults • •• didn't 
like bounding tough little Irishmen in the halls ••• my 
benefits were purely selfish. I learned to like and enjoy 
all you people, and that is the end of it . 
I t is interesting to note that this very person, whom the 
writer knows,has sent several people to live and work at the 
same settlement and has been careful in his selection, con-
tact i ng the director in every instance and giving some back-
ground information . He also contributed a great deal person-
ally, but seems quite unaware of that fact . 
Present Con tants with Social Agencies 
These former student residents were asked what kinds of 
agencies and organizations they had become interested in as a 
result of their settlement experience . Twenty- four of the 
thir ty- nine are nqw active on boards and special committees, 
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as volunteers, assisting with drives and as staff members of 
sooial agencies. Six said they were not active. Nine did 
·not answer . Many are actively connected with case work agen~ 
cies including .Red Cross , Family Society, Mental Hygiene .. De-
partment, :Friend ' s Relief, Children 's Aid and state social 
work. Group work agencies represented are t~e Girls' Clubs, 
Y. W. C.A., Girl Scouts, Boy Sc.outs , nursery schools, camps, 
churches and settlements. Services are rendered to hospitals, 
dispensaries, a sanitarium, a foundling home, the volunteer 
service bureau and th.e P . T.A. Vocational guidance, community 
chest drives, chairmanship of a community association and the 
exhibition committee of an art school were other areas of ac-
tivity listed. 
Interpretation 
It was found that thirty-one of the thirty- nine former 
student residents have interpreted settlements to others. 
Thirteen · did this frequently; e:iighteen occasionally. li'our · 
said they had not given any interpretations and four did not 
answer the question. 
Twenty- one interpreted settlements through personal con-
tacts, either professionally or socially. Nine took the op-
portunity to interpret to groups ranging from social to church, 
school and professional groups. Other methods were in voca-
tional advisement and counseling, in case work, with leaders' 
groups, by interviews and in working with community programs. 
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One person summed up the g eneral concensus by saying: 
Without the r ·esident experience and that :feeling 
o:f really "being a part" of a neighborhood, it would 
be di:fficult to adequately interpret, to say nothing 
o:f understanding lthe settlementi7. 
Another said that it made her "realize how badly volunteer help 
was needed and how much each individual can give to enrieh the 
lives of others." One exception was made to the positive 
statements. "I felt that staff members could lose their per-
spective by being too absorbed in the work itself." 
Opinions Regarding the Continuation of Student Residence 
'l'hirty of the thirty-nine students r·av~r the continuation 
ot· student residence in settlement houses. In addition :four 
stated that they gained a great deal personally, but did not 
feel qualified to give an opinion as to its essential value to 
the settlement program. Four did not ahswer. One believed the 
praetiee should be discontinued. Answers to this question were 
thoughtfully written and contained sound comments and construc-
tive criticisms. 
Personal gain to the individual was expressed in a majorit 
of instances and in a number o:f ways. These same persons be~ 
lieved that by virtue of this personal gain they were more val-
uable to the agency, to the community, and as interpreters of 
social problems and the settlement movement. 
Statements a,nd examples o:f personal gains overlapped, were 
intertwined and coincided with values to agency and community. 
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Residence gave students greater knowledge of the community, 
o~ered training and education, was financial value to both 
agency and student and affected the program and community at-
Insof'a.r as possible , each ot the categories will be I ti tudes. I 
considered separately. 
LiYing in residence gives a person a much better 
insight into the work he or she is doing and certainly 
brings the person into close contact with the actual 
pr oblems and experiences which one must meet to cor-
rectly interpret the work the settlements are trying 
so hard to accomplish. It also offers a wonderful op-
portunity to diso·us s the work with other staff people 
who also live in the settlement. 
Living in r esidence gives a real understanding of the 
life of t he neighborhood and its problems, a slant "that coming I 
in for two hours a week couldn't possibly give." 11 
II The interchange of ideas and the discussion of problems is 
stimulated by discussions among members living in residence. 
I believe in residence simply because of mutual 
sympathetic understanding, exchange of ideas with people 
in other professions wh ieh leads to the broadening of 
each individual and a t the same time having an oppor-
tunity to famili arize other people with the problems 
that are part of your own personal profession with 
understanding in life. Living in such a setup elim-
inates some or the pr oblems of social life and friend-
ship. It also creates a "big family" attitude wh ich 
gives one a certain comfort when one is l iving a dis-
tance away from home. 
A h ealthy relationship between staff and student r esidents 
was gained through "direct experience in gr oup living •••• Both 
residents and community profit~d by this system." "I'm very 
grateful f or my experience because it was a partic i pating one, 
land friends that were made were worth their weight in gold.u 
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And another said: 
Time at the settlement was valuabl.e to me because 
I had always been rather aloof' which was a bad attitude 
:f'or one practicing medieine. Talking to a number or 
strangers during my stay there did me a lot of good 
and pr obably would others. 
Financial aid was another factor. The opportunity to 
work in a settlement house and partially :finance their w.ay 
through college meant t .o som~ the di:f'ference between going on 
or discontinuing fUrther study. 
The opportunity to study group work and to gain direct 
experience was a value indicat·ed by one student who said: 
This experience is invaluable to one inter~ 
ested in providing and evaluating group work services 
especially o~ the type offered by settlements. Group 
work can hardly be a "nine to rivett job in any case. 
How better ean an embryo group worker see his work in 
relation to other workers and its place in the com-
munity, receive the stimula tion of constant contact 
with other activities out$id~ his groups, learn him-
self the meaning of' living in a group outside of his 
own t'amily or chosen acquaintance? 
From the educational point of' view we learn that "those 
of' us who were student residents were able. to get so mueh more 
from our classes in sociology , etc., than those who had no 
background experience." Another quotation was: 
The experience f or the resident is invaluable . I 
would place the experience which I had above graduate 
work in its practical grounding as well as providing 
an excellent vantage point from which to study social 
conditions in a depressed city area . 
Another felt that: 
To be unable to give students an opportunity to 
live and participate in resident living in a settle-
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ment would be to rob them of one of the most bene-
ficial experiences in their lives. It is an education 
in itself. Even though they do not actively engage Ln 
such work later, their appreciation and belief in it 
goes with them and they in turn are able to help inter-
pret this subtle art to others . They t hemselves be-
come better citizens of whatever community they find 
themselves and are able to contribute so much more to 
society because of this experience. 
Many felt that t he agency itself benefits as a result o:t 
having students in r esidence. One made t he following state-
ment . 
Fr om t he settlement's viewpoint a person in resi-
dence is much more available than a volunteer • ••• A 
worker is apt t o improve if problems are hashed out 
with others interested in the same child and the same 
neighbor hood also •••• Residents a re there r egardless 
or the weather. 
Student residence offers an "excellent way t o get an 
ac tive, young, interested staff of workers • •• . who will be in 
sympathy With the settlement pr ogram. " "Settlements tend to 
become t oo standardized and stereotyped and need the stimula-
tion as well as naivete or students." These students "come 
in with new and fresh ideas." "Residents contribute to the 
organized pr ogram. They are of financial value to the house 
since their services are obtained at a minimum expense." 
Changing r esidents creates an atmosphere or stimulation , new 
ideas and enthusiasm. 
The community also gai ns . "Students living in residence 
I 
are closer t o t he people of the area and the people are closer 
to t he res idents." Residents ar e in close contact with the 
actual problems . As one said : 
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I The resident plan provides a very close touch with 
neighborhood •••• People of the neighborhood feel if you 
live at the center, you are part of it. The center 
and you are inseparable. You are one and the same 
thing .••• You are interested in their and your neigh-
borhood •••• H ow could the many needs or the past been 
demonstrated and institutedby settlements and how car-
ried on by other public agencies, if one didn't live 
in residence? 
The feeling was expressed repeatedly tha t the community point 
of view was different toward resident worker s as compared to 
non-residents. The r esidents were more quickly and readily ac-
cepted because of their ow.n identification with the community 
and with the individuals in the connnuni ty. 
Contact with other residents helped t o interpret much that 
one person alone would be unable to uncover. The opportunity 
1 tor r esidents to "put their several heads tog ether in discus-
\ sion of the problems that arise is always a sound procedure . " 
Living in a group helps the student resident to 
gain rtself confidence , respect and maturity , and en-
ables him as a r esult to make a bigger contribution 
to society." 
Another stated that: 
Residents, if given the opportuni t y , can make a 
contribution to a community that that c ommunity might 
otherwise not be able to support. Individuals who are 
able to make such contributions are able to aid them-
selves in achieving their own goals. 
The intlu~e of the training which the resident r eceives 
I spreads out beyond the agency and the immediate neighborhood. 
This is the perfect educati onal method to learn 
about people. One must live with persons to learn of 
their mores . One gets the total pl.cture of the en-
vironment of the individual in his or her natural set-
ting. 
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"Sometimes this is the only opportunity for the student to 
jl li ve t wenty- four hours a day i n such a gr oup set ting and here 
it offers a unique opportunity 'for learning ." "For graduate 
students the settlement neighborhood is an idea l field for 
study, and a neighborhood is n'~ver understood until lived in. " 
Arguments against the continuation of student r esidence 
in settlements were given by 011e former student r esident who 
does not believe the practice :is sound. The r easons are ex-
pressed in full: 
I question it because one is shut off from outside 
oontacts. This is an unconsci ous thing t ha t occurs, 
f or the group one lives with is lots of fun usually; 
but before one r ealizes it one is stifled by living 
and working under one r oof. I feel f r om experience 
t hat this plan makes one stagnant! Living and work-
ing with the same people constantly results in frayed 
nerves and one falls into a rut. It is much easier 
to stay "put" f or the evening and as a result one 
orten loses outside contact. Also, by not living "in" 
one is usually able to ha~~ a broader poin t of view 
~or one has opportunity to talk wit h others about 
one's work, think things through in tllis way and 
bring much baok to the group living there. 
Students who favor ed continuing t he prac tice of student 
residents in settlement houses were also aware of t he problems 
involved. As one said, "I am sure with planning and adequate 
interpreta tion this experience could become a must . As it was, 
it was benericial, but t oday I can see many ways it could be 
improved . " 
Lao k of time was a major pr oblem to many student s. They 
were pressed for time t o study and felt unable to give the time 
they would have liked to have given to the i r settlement work . 
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There was also the problem, ttfrom the resident point of view ••. 
of being always on the job and not getting away from shop." 
"Inspiration from outside" the immediate agency and neigh-
borhood was a need felt, but found lac·king, according to one 
student. An opportunity to attend meetings outside the set-
tlement field was suggested as a means of providing stimula-
' 
tion. b'" "A person can give just so much when he has to take in 
" 
. . . . 
It was suggested that scholarships be made available, es-
pecially for those who planned to stay in the field. 
The following suggestions were made by one person: 
I think the residents, at least some of them, 
should be older people of experience who can approach 
social problems as wise human beings do. T oo fre-
quently, settlemen_t vvorkers and candidates for such 
work are overly engrossed by what they learned in 
courses and fail to learn by what they actually do 
in the field. I think inviting distinguished guests 
to regular meals as a normal part of the resident ex-
perience would add greatly to the value of the table 
talk. At any rate, residents should have as much 
contact as possible with non-professional soeial work-
ers. 
We are dealing with human beings in the f-ield of social 
work. Staff and students of the settlement house,too, are 
human, and must themselves be considered in the overall pic-
ture. This was aptly expressed by the comment ·that "other 
things being equal, it's (student residence) an idea that is 
as good as the personalities involved make it •••• Life is what 
you give it, not what you take from it. u 
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1 Headworkerst Statements of Student Resident Services , 1949- 1950 
I Headworkers, of the six houses which have had students 
ll li ving in residence within the past two years, were each inter-
viewed personally and asked to fill out a questionnaire . This 
questionnaire was designed to secure information about the prac 
tioe of' student residents in the Boston Settl ements of today. 
Factual material, as well as the opinions of the interviewees 
relating to this topic, was sought . 
The assignments arranged for student residents in these 
1 six houses are shown in •rable IX:. 
TABLE IX. 
ASSIGNMENTS FOR STUDENT RESIDENTS , 1949- 1950 
Types of Services Assigned 
Service in leadership 
Teaching specific skills 
Leading gr oups 
Playground work 
Number of 
Settlements 
z 
5 
3 
Service available to the community 
Neighborhood surveys 3 
2 
1 
1 
Home visiting 
Counseling 
Health examinations 
Off"ice work 
Hall duty 
2 
4 
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j Other service assignments were: fund raising c ampaigns , com-
munity organization work, inter-agency programs, personal 
guidance, public relations, lounge supervision, library, re-
search, and special studies. 
Students currently give group leadership in all six houses, 
of'fer community services in i"ive, perform hall duty in four and 
office duty in two. Table X indicates how the headworkers feel 
about assignments in each category. 
TABLE X . 
HEADWORKERS' EVALUATION OF THE 
SERVICES OF STUDENT RESIDENTS 
Types of Servi ces 
Service in group leadership 
Service available to the 
community 
Off'ic-e duty 
Hall duty 
Other 
Satis-
:factory 
5 
5 
3 
5 
Source of f'inancial support 4 
IJ Relationships of Student Resi dents 
Not Satis-
factory 
1 
1 
1 
No 
Answer 
1 
2 
1 
1 
11 Headworkers were asked to evaluate the student resident 
pr ogram in ter.ms of relationships and leadership . Table XI 
provides their answers . 
3"! 
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TABLE XI . 
i 
11 EVALUATION OF RELATIONSHIPS OF STUDENT RESIDENTS 
Valu'es 
Is the level of leadership higher 
because you ha'U'e student residents? 
Are staff relationships with students 
satisfactory? 
1
1
'.1 In general are residents accepted by 
t he neighborhood? 
I 
I 
In general are residents accepted by 
members of the settlement house? 
Are there other values you see in 
having student residents? 
Yes No 
2 3 
6 
6 
6 
6 
No 
Answer 
1 
I The headworkers brought out other values in their own 
. 
' agencies resulting from their practice of having students in 
residence: 
The plan is desirable in certain houses in each 
city for inter-relations with universities • . . • ! t de-
velops good public relations, i$ of value for student 
training and field recruitment. 
I Values Within t he Neighborhood 
I "The plan has values within the neighbor hood on the basis I 
of neighbor hood leadership or identification." 
I The student resident is an important facto r in the 
over-all service of the settlement because he or she 
is more closely connected with all that is going on 
and is more aware of the settlement neighborhood con-
ditions than a non-resident worker. 
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"A resident has greater influence on the youth in the c ommun-
ity." nstudents are better settlement workers, too, because 
they live in a settlement neighborhood atmosphere and soak up 
a lot of settlement spirit." "They develop an awareness of 
life as it is lLved in the crowded sections of the city ••.• 
Their attitudes are affected by this awareness . tt 
The flexible hours of the student resident results in more 
f'reedom from an "exact schedule of time and hence (they7 are 
more valuable than those who travel to and from the neighbor-
hood." 
Interpretation by Student Residents 
Interpretation is or signif'icance "if' residents are •out-
going ' and can stand up as lone indi v'iduals to the thinking of 
the native groups . '' "They become good public relations persons 
outside the neighborhood.'' Four headworkers mentioned that 
contacts to house membership offered by students from other 
parts of the country, from other kinds of society, and other 
countries have significant value." 
portunity for an exchange of ideas . 
"Residence provides an op-
It permits of better in-
ternational understanding. There is discipline in developing 
an antidote to prejudices." A student in residence can be"a 
demonstration to neighbors that we really believe in democracy 
when we have students of other races and color." "Parental 
interest , college interest, all are a part of public relations . 
They aaa skills and right attitudes toward study and research ." 
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Five headworkers feel that these students later go out in-
to different fields, providing an opportuni ty for a kind of 
interpre tation to t he greater community than might otherwise 
1 take place. They say "same ex- residents have been our great-
est boosters . " "This has been an historic fact . " "Every 
' 
II 
student resident is one more person who is out in the world 
interpreting." One headworker questions this, saying that "it 
depends on how much really good supervision has been given 
the student and his or her ability to understand the pur pose 
and :function of the settlement. " 
Value of Residence to the Student 
Every headworker a greed that this experience is of value 
t o the student. It is a "practical experience in democratic 
living." "One of the gr eatest assets a person can have is 
probably a knowledge and understanding of people" and the op-
portunity ~or an "inte rchange of ideas and expe r iences ." Res-
idence offers "training in a broader grasp of social work , and 
t r aining in practical considerations in the midst of the aca-
demic." "There is an opportunity for training as a team by 
doing their field work together in ca se work, group work and 
community organization. " ttThere is a chance to meet worth- I 
while life-mates . u They bring other experiences to the neigh- IJ 
borhood and gain "leadership experience, knowledge of na tional-
ity groups, skills and theory, knowled@B of housing conditions 
II and inadequate laws. " 
T 
I 
"~udging from theirLStudents!! comments, 
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I should affirm this strongly. " One qualifies the value to 
the student , saying that it is of value "if supervision and 
interpretation is adequate . " One headvorker said : 
When residents leave us, they have a background o~ 
knowledge they cannot get in any other way . They pass 
this knowledge on as workers, student s, teachers, and 
citizens; their conception o~ the world, educational 
and civic needs , have became very valuable to others. 
Another writes that: 
Students have a priceless experience , according 
t o the statements of many r esidents who have written 
back to us . We can give many examples of how it has 
actually changed the life work or many residents . 
Limitation of the Plan of Student Residents 
Headworkers were asked to check whether t he limitations 
listed in Table XII applied t o their houses, and also to men-
t i on any other limitations which they encountered . 
TABLE XII 
LIMITATIONS IN USlliG STUDENT RESIDENTS 
Limitations 
Lack of continuity of leadership 
School vacations of residents 
Lack of experience of students 
Lack of stability and continuity 
because o~ turnover of r esidents 
Yes 
3 
3 
3 
3 
No 
2 
2 
2 
2 
The s i xth headworker did not check this question though he 
1 stated that there were "limitations, but not sufficient to jus-
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tif'y giving up the arrangement." 
Other l~itations of having students in residence were 
"over stimulation; perhaps not enough study, " "It may inter-
1 fere with other studies ." "Personality, perspective, ex-
perience, prejudices, age, etc., all can be limitations.tt 
Summary 
Thirty-eight of the thirty-nine ~ormer studens inter-
I
ll viewed believe that the experience of r esiding in a settle-
ment has an intrinsic value in the fiel d of human relations. 
• "Living in, " identifying with and getting to know the neigh-
borhood increased their understanding of individuals , of . 
groups and of the community. Residence greatly increased 
their social eonsoiousness. To live and wor k with staff and 
resident s from allied and different ~ields, such as art, 
medici ne , theology, music and social work, was a stimulating 
experienc e t o most. To meet and work with people from dif-
f e rent cultural, r acial , educational and economic backgrounds 
was an education in itself. Students gained a knowledge and 
understanding of the dynamic forces in the community through 
, close identification with the neighborhood in which they 
' lived. 
Settlement work has been interpreted to others, through 
personal aontacts and groups , by thirty- one of the thirty- nine 
f ormer student residents. Many now serve on boards, c ommit-
tees and dr ives, and volunteer or contribute in other ways to 
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public and private agencies in the :tield of group mrk, case-
work and communiV,r organization. 
The majority of students· who came to live in settlement 
houses had already made plans :tor their own future and were 
enrolled in schools preparing them for their particular pro-
~essions. However, many did feel the influence of this expe-
rience in their vocations or avocations. The degree of the 
inf~uence was determined in part by their own settlement ex-
perience and their personal interests. 
Each former student re-sident felt that he or she had made 
some contribution to the comnmni ty, to groups or to individuals 
The value to the settlement program was determined by partic-
ular interests and/or skills of the individual student resi-
dent. Some deve loped or created new interests within the pro-
grams; others made their greatest ~ontribution with individ-
uals; a rew worked on community problems and projects. 
The majority of student residents had never heard of a 
settl~ent house before this experience. Financial need was 
the primary factor for many in making the decision to live in 
the settlement house. Yet each one felt that the experience 
had proved to be· of additional value to him personally. The 
importance of the experience to the individual depended upon 
himself and the situation in which he found himself . 
Proble~s encountered were few in retrospect, and not 
serious. Factors creating the pro.blems resulted from their 
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own llmi ted time, their own lack o:f knowledge o:f group "WO·rk 
skills or experience, personality confLicts and lack of inter-
pret.ation o:f settlem..ent polio y and program by the staf'f. 
Posi t .i ve values to the individuals appear to outweigh the 
problems encrountered. Inter-stimulation between individuals, 
the so-called bull sessions between s~dents and staff, was of 
great importance to the individual. One person summed up the 
general opinion of the majority of students in his statement 
that ttit is the perfect educational method to learn about 
people. One must live with persons to learn their mores." 
Less unanimity of opinion was expressed by the six head-
workers. Those maintaining large residences saw an intrinsic 
value in the practice of student residencies as a part of the 
settlement program. Readworkers of small houses brought up 
problems due to lack of facilities , in regard to the choice of 
resident and the time needed for his supervision. Vacations, 
personality factors and changes i n personnel each year are 
probl~s to be faced. 
Every headworker agreed that great benefit usually accrued 
to the students themselves. The opportunity to live and work 
in a neighborhood, to learn t he problems .first hand, to be able 
to identify with the community offers a real education for in-
terested students. 
Five headworkers believe that students make satisractory 
I 
· group leaders and give valuable service to the eommuni ty. Five 
believe each c ity should have some settlement with facilities 
tor student resid ents . One believes that a student residence 
is not a necessary part of the settlement program and that the 
many problems involved must be reviewed oarefully when such a 
practice is in operation, or is to be considered. 
Both headworkers and former student residents consider 
that the greatest value o~ student residence is the value to 
the student, to his own growth and development . He is like~y 
to be a much greater asset to his own community and to his 
profession in later years a s a result of a cons.t ructive resi -
dent experience. The student is an asset to the settlement 
program and often provides leadership which might not other-
wise be available . Student residents can have great value for 
those houses which have adequate facilities for residence, 
interested students, and enough staff to supervise them. 
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Conclusions 
CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
The actual sampling or this study may be larger than the 
rigures indicate. 1 The lists or students living in settle-
ment houses during the years 1935-40 were :round to be incor-
rect and incomplete. Returns show that many names on the 
list are not those of "student" residents . W e assume , there-
rare, tha t many of the questionnaires not returned were sent 
to non-student residents. 
We may speculate as to the reasons why there was not a 
hundred percent response . The questionnaire itself' was very 
long and took time and thought to :rill out . Those who felt 
strongly about the values of the student resident plan , we 
assume from the many comments included, believed so much in 
the practice , and were enough aroused by the questions posed 
in the Greater Boston Survey to take the time to record their 
opinions. The others who did not answer, we may assume, ei-
ther did not care enough to take the time involved to fill out 
the lengthy questionnaire, or did not want to commit them-
! selves by stating their views. Some may feel as one person 
I did, that his views were not worth rec·ording. If these spec-
ulative reasons for lack of' response have any truth , then a 
total sampling might show a little different picture; that is, 
1 See Table I , pg . ? 
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other reasons against the poliey mig ht have been submitted . 
The very large percentage favoring the plan might have been 
modified . 'J.'he short time allowed for making returns could cer~ ·. 
tainly a ccount for some l a ck of response, especially for those 
whose mail had to be forwarded to other parts of the country, 
or for those who now live outside of the Uni t ed States or who 
are traveling , as in the known cases of three persons. l!'our 
returns have been made alreading since the recording of the 
data, so could not be included . 
As the headworkers indica ted, student residents may not be 
absolutely essential to the proper functioning of a settlement 
program, and facilities do not make it feasible in s ome in-
stances. Yet in those house~ which do maintain residences, es-
peciall..y the larger ones, the pro grams ar.e broader in scope 
and the enthusiasm of young students is contagious. One head-
worker said that "without residents , the settlement as such 
does not exist. The individuality of an agency has gone.'' 
And another , 
With the growth of schools of social work , the 
settlement residency now becomes an opportunity to 
develop for ti1ese students in the field of social 
service someth ing a kin to the interneship whieh the 
hospital provides for students of medicine . 
Results of the study indicate that there is g reat value in 
having one or more settlements in each city maintain sizable 
residence with adequate facilities for students . Also , good 
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supervision would be necessary. 
It is evident that certain factors must be taken into con-
sideration in each instance where residencies are maintained . 
'l'here must be an opportunity for proper living facilities . 
Headworker , staff and board must believe in this practice . 
Supervision and interpretation is essential . Residents should 
be carefully selected , primarily in regard to personality. 
This is a communal living arrangement and "misfits" could be 
of greater harm to the total program than in a situation where 
the inter- mingling of many kinds of persons does not exist . 
Skills and interests of the student should be considered in 
determining his value to the total program. Perhaps a larger 
residency can better cope with pr oblems of vacations, turnover 
of students and individual differences of skill, abilities and 
personality. 
All headworkers interviewed felt that students could be 
of some value to the general program by living in residence . 
However , reservations were expressed in relation to the type 
of person and the need for supervision. Contributions, it was 
agreed, could be of great value to the student, and to the com-
munity later when he went out into his own community. Those 
who hold with the old settlement philosophy which believes in 
having students and staff "settle" in a communi ty,3 hold that 
residents are a must for the proper functioning of the settle-
3 See footnote #6 , pg . 2 
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ment program as a training center , to strengthen t he r elation-
ship with the neighborhood , for the interchange of ideas , and 
in making more, and more varied , leadership possible . Some 
believe that residence may be of value under certain circum-
stances . 
Student residents , on t he whol e , valued their experiences 
gr eatly. Answers indicate that the greatest value was to 
themselves thr ough i ncreased understanding of individuals and 
groups , and of the community . They contributed considerably 
to the agency in leadership as well as in other areas, and as 
a result of their experiences , they have been able to do a 
I gr eat deal of interpreting to their own community , frequently 
I in r elation to their work . The personal value of increased 
understanding has made itself felt in the pr ofess ions and work 
i n which they are now engaged. I n many ins tances doctors , 
social workers and others ar e able to use settlement houses as 
a r esource for clients , patients and for acquaintances. Be-
cause of their own increased awareness, they find t hemselves 
serving in many capacities of soci a l value to their communi -
ties . 
II The trend i n the settlement movement appe ars to be going 
11 in two directions . 
tion itself. Until a year ago it was the Na tional Federation 
This is indicated by the National Federa-
of Settl~ents, Inc . Now it is the Na tional Federat ion of 
11 Settlements and Neighborhood Centers . The Residential Settle-
~~ 
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ment is patterned after Toynbee Hall and the University Set-
tlements in England . The Neighborhood Centers offer educa-
tional and recreational opportunities to the community, but do 
not maintain residency in the agenc.y, nor does the staff live 
in the community . The latter are not settlement houses in the 
sense in which this term was used originally. However, they 
are included in the one national organization. The type of 
center depends upon its board of directors and the headworker . 
England also has two types of settlement, but each comes under 
a separate national organization. The University Settlements 
are clo sely affiliated with a college or university and offer 
an opportu.ni ty f'or students to "settle't in the community to 
learn social problems first hand. In addition there is an as-
sociation of community centers which do not maintain residents . 
There may be a slight decrease in the number of settle-
ment houses maintaining residences in this country today. Cer-
tainly the proportion is less since the inclusion of the neigh-
borhood centers. Whether to have or not to have residents , 
whether to have or not to have students in residence depends 
upon the policy of the particular settlement house , beliefs of 
the headworker, and the dictates of the board of directors. 
If we are speaking of the settlement in the broader sense, in-
cluding both residential and neighborhood centers, then we can 
conclude that residences are not essential to the proper func-
tioning of the agency in terms of program, purpose and policy. 
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If we think of the settlement movement in its original conno-
tation in t his country and in England , in terms of the English 
residential settlements, in terms of the French sett l~ents, 
we could agree with Mr . Nelson when he says : 
The key to the real usefulness of the process lies 
squarely in the lap of the headworker . The intangibles 
in the field of settlement work are , many of them, to 
be found in the unique ser vices of student r esidents . 
Recommenda tions 
Further study of ~ topic nationally 
It is hoped by the National Federa tion of Settlements that 1 
I 
this pilot study may be an i mpetus to other students to make 
similar studies in other cities , or to study other aspects of 
the r esident program in this or i n other cities. This could 
be of value to the national office as was suggested to the 
writer when the topic was first considered. An outline for a 
possible comprehensive study of the many aspects of residence 
in settlement houses in the United States today is to be round 
in Appendix D. The writer has been assured that whatever ma-
terial can be collected could be or ine stimable value to the 
National Federation which is ver y much interested in this sub-
ject at the present time. 
11 Boston Resident Study for 1950 
The United Community Services Division or Recreation , In-
formal Education and Group Work has requested its section known 
la s the Settlement Council to make a study of present- day set-
I 
II 
iOSTON UNIVERSITY 
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tlement residences in Boston. 4 Several student r esi den ts o~ 
this year have asked the writer when they should "~ill out the 
questionnaire." In light of these two facts, it seems to be 
possible and advisable to make a study of present- day settle-
ment r esi dence practice , slightly modifying and adapting the 
student questionnaire used in this study. This could be used 
~or non-student residents as well , as has been indicated by 
~he many returns f r om interested fo rmer s taff and par t time 
workers who se names were included in the ori ginal unchecked 
lists . The opinions of the headworkers of non- resident set-
'I 
!I tlement houses in 
I material obtained 
I 
Boston mi ght be secured and compared to the 
f r om the headworkers of this study. 
I Faculty members of the var ious schools of social work 
~ could be interviewed to determine how they feel about the need . 
II for having or not having facilities for students to enrich 
their field wor k training. Thi s would add a different per-
spective to a total resident study. 
A compar i son of opinions of an equal number of student 
residents of the past five years with tho se of t hi s study, 
might show trends in types of residence s , and perhaps some dif-
~erences of opinions and emphasis of the whole subject . 
The aim of this study has been to determine the values to 
the community , the agency, individuals and students . These 
needs must be to some extent less t angible than an exact fin-
4 Memo from Claire Fisk , Settlement Counci l 
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ancial evalua tion. However, the survey recommendations spe-
cifically stated that the policy of providing living quarters 
should be discontinued "except where the head wo rker or a full-
time member of the staff has maintained residence over a perio 
of years, or except where a clear f'inanc ia~ advantage to the 
5 
agency is demonstrable." 
Finane ial Evaluation of Student Residence 
This study mi ght have been of greater value if the head-
worker s had been s pecifically questioned about the financial 
gain, even t hou gh several did indicate the values accrued . A 
complete study of student residents should include the finan-
cial aspect of the program. This is a most difficult task. It 
is impossible to judge the true value of the student resident 
pr ogr am without considering the net cost of a student residence 
in relation to the tangible and the intangible assets to the 
i mmediate program, to the student , and as a result to the com-
munity at large . 1t'or such a study to be objective it would be 
wise to have it done by a person or persons not directly con-
nected with the settlement program. 
Suggested Heading s 
For those interested in pursuing further the subject of' 
residence in the settlement movement today, the writer recom-
mends the articles of Major Ellis and Hertha Kr aus . 
5 Lewis R. Barret t , Greater Boston Community Survey, 
123 
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Major Ellis said : 
I am an unrepentant believer in the advantage ••• of 
getting people to come to live there and meet people, and 
thus themselves become part of the loca 1 community . It is 
not a 'I!!Uestion of "from above~ It is simply one of widen-
ing the make - up of the local community , and I know of no 
way of doing that except througn settlments. I still want 
to bring in people with a different exper ience and a wider 
outlook to live with the people and to take a part in plan-
ning and developing the community life •• • I think that th 
whole chance that we have of being of any use to each other ' 
clearly depends upon how well we know each other . People 
cannot lcnow all their neighbors wel l , but they know them 
better than if they lived far away. As for students ••• 
even if they only stay for a month or two they will know 
their neighbors better ••• it will he something ••• true 
knowledge, which you may get from residence is the kind tha 
counts in these days as in the past . The people who stay 
long enough to know the neighborhood really well are the 
people who do the most . Residence in a settlement even for 
a matter of weeks is a great value to people . 
Hertha Kraus suggests very definite plans for training of grad-
uate and undergraduate students , some doing field work in a 
settlement , others liv ing there and combining "this period of 
interneship at the settlement as Field Center with supervised 
training in one of the specialized agencies in the vicinity. 
7 
She suggests that: 
Modern social planners and workers may well turn back to 
the social settlement as a point of vantage for meaningful 
participation, observation, field research and general 
field experienee. The college settlement was and remains a 
infinitely valid idea . With comparatively slight modifica-
tions it should again become a most important inst1~ent of 
broad social education and a partner to many colleges and 
universities. 
6 Major Lionel F . Ellis, Toynbee Hall and the University 
Settlements ,_QQ. 177-178 
7 Hertha Kraus, The Settlement as a Vital Force in Social 
Welfare, pp . 14-15 
--=--===--
Approved 
Richard K. Conant 
Dean 
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APPENDIX 
A. Accompanyi ng Letter Sent with Questionnaire 
to Residents 
B. Questionnaire Sent to Student Residents of 
the Years 1935- 1940 
c. Schedule for Headworkers 
D. Genera l Outline for a Plan for a Pilot Study, 
as Suggested by th Staff of t he National 
Federation of Settlements and Neighborhood Centers 
Ncrf0lk R'1use Centre 
14 John Eliot Sq_uare 
Rox~ury 1~ , Mass . 
June 1, 1950 
As a former resident of one of the Boston Settlement Houses, you probably 
will be interested in the study I am making evalua~ing ~his phase of settlement 
work. I have been on the staff of Norfolk House Centre for ten years, and have 
always lived in residence . Non , as a student at Boston University , School of 
Social Work, I am writi ng my thesis on t his topic . To do a thorough piece of 
research it is necessary for me to get the opinio~s of student re sidents who have 
lived in one of the settlement houses in Boston during the years 1935- 1940. This 
was decided after consultation with national settlement staff and faculty members 
at Boston University . 
The enclosed questionaire has been discussed with t he headworkers of the 
settlements maintaining .. residents. They have approved the project and submitted 
you!' names . I should very much appreciate having you return this by July 1st, or 
earlier if possible, An envelope is enclosed . If you have any questions please 
feel free to write to me about it, or to call if you are in or near Boston. My 
phone number is Highlands 5-3542 . I can be rea-ched usually on Monday , 1:fednesday or 
Thursday evenings . If t here ere questions you cannot onsner, do not be concerned . -
A~~wer those that you can. 
May I thank you in advance for your co- operation. 
Sincerely yours , 
Willette c. Pierce 
Name: 
May 1950 
~uesti onaire for Student Residents \1ho Have Lived In 
Boston Settl ement and Neighborhood Houses 
----------------------
Addr ess: ___________________ ________ __ 
Present Occupation 
---
Name of Settlement Ifuuse in which you lived while in School 
Married? __________ _ No . of Chi ldren?_·----------~Single? ____________________ __ 
.A. FACTU.AL Th"'FORM.ATION 
1. What years did you reside at the settlement house? From the year ________ __ 
and month to the Year and month 
2. Did you work for your room? ______ b.oard ? _______ .room and bo~rd:..:..? ______ _ 
3 . 
Di d you pay for your room?· board? room and board? ____ _ _ 
(If the arrangement wes a combination of 1 . and 2 . paease indicate . ) 
If you norked what ner e your assignments?~--~-~~--~~--~~---~~­
Please l i st all kinds of services you performed while at the sett~ement hous 
a . taught specific skills~··------------~~hich ones? _________ __ 
b . l ead groups kinds? 
------~--------
c. playground norlc_ ages of children~--------
d . office work~------------....-----
e . host or hostess in hall or r oonis 
------~~~----f . neighborhood surveys? kinds _______________ _ 
g . neighborhood council -::1ork? 
h . neighborhood visisting~----------------------
i . other ________ _ 
Pl ease chick all areas of services , listing those not stated , under i . Comment ___________________________________________________________ _ 
3 . Ho\1 did you happen to decide to live at the settlement house in the first place? _____________________________________________________________ __ 
4 . Did you have any contact \1 itl+ settlement houses before living in this one? 
Yes? No? ~!hat kind of contact did you have? _______________ _ 
Vol unteer ? ______ ~Member? ___________ other? _________________________ __ 
5 . What school did you attend? Year Month to 
year mont~------------
What was your major field of study~~~----~~~~~~----~--------------­
Please list any courses you took , · ,-;hich you feel he l ped you in your uork 
at the settlement house ______________________ __ 
Pl ease comment on hon they helped~-----------------------------------------
6 . Pl ease list agencies , organizations and so forth in which you have become 
intere s ted as a result of your settlement experience . (ei . M.M. or w.c .A. 
settlements , clubs etc . ) . 
Are you active in 
commit t ees? 
any of these, ser ving on boards? ____ ...:serving on 
.....,.-- -· Please list kinds of 
volunteering? other? 
committees, agencies etc . ~iving de-ta- l-.1- s __ o_f~y-o_u_r ____ _ 
O'iln contributions or relationship in each instance 
------------------------
**If mor e apace i s needed for any of the above ansners please use other s i de , 
indicating clearl y the number of the question . 
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B. EVALUATIVE INFORMATION 
1. Wi -ll you please make a short statement about your e::tperience in living in a 
settlement house,. indicating >Jhether you found it to be in general stimu-
lating eblightening, ______ _ 
Please state in r;hat \lays _______ _ 
2 . Did you. find your experience difficult? Please check yes no· 
-----In nhat nays? ________ _ 
3. What kind of problema did you encounter in the settlement house 
a. inconnection uith your onn responsibilities and assig1w1ents? 
---·---
b . living in r esidence? 
- -----------------------------------------------
c . staff relationships , ·or getting along ;1i th staff members? _______ _ 
d . understanding agency policies? _________ ________________________ __ 
e. skills and techniques in handling assignments? 
---~----------------
f . other? 
----------------------
4 . Hou did the aboye problems .affedt the value of the experience to you? __ _ 
5. H0'\1 could your settlement e~perience have been more fruitful? ________ _ 
6 . \~hat contributions do you feel you made to the settlement during your 
residen ce? 
-----------------------------------------------------------
? . Do you feel t hat your settlement experience has influenced you in 
a . your choice of li.ork? Ye3 ? ___ No? Ho"~J? ________________ _ 
b . your avocation? Yes No? NorJ? 
----~ ---------~ ------------------
c . your relationship rii th individuals? Yes? ___ ____;No? __ __;Holi? _____ _ 
d. you:r attitude tonard community affairs? Yes? __ ~No? __ ~Hor;? ____ _ 
e . your attitude tonard grcups? Yes? No? Ho n? 
___ ....; -------= -------
f. Other ~:ays in -;;hich your settlement ezperience has influe need you? 
**If more space is needed for any of the ens~ers please use other side, indicatins. 
clearly the number of the question. 
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C. INTERPRETIVZ I NFO:aMATION 
1. Have you had occasion to interpret settlement ;;ork to your friends or .. 
to others? yes? no? __________________________________________ ___ 
Please check ;Jhether you feel you have interpreted 
often frequently occasionally __________ never ____________ _ 
2. If you have had occasion to interpret settlements , please state ~here? ____ _ 
In rm at ··~~ys? 
(-e~i-.-m--e-e~t~ings, personnel contacts et:c~ 
3 . Cbmment on nhat effect .you feel your re o~dent experience has on the nay you 
interpreted settlements in ·the · above -ins.ta.nces·. --· 
-----------------------------
4 . Questions hav~ been r aised about the advisability of continuing the prac-
tice of having residences in settlement houses . \.fill you please indicate 
your point of vier. , being as specific as you can, giving in a .fen sentences, 
your overall impression or opinion or reaction to the idea of continuing 1 
the practice of student resident workers in settlement houses? 
-----------
5. Do you think the resident plan is is not a sound one? ------~ ------
Pl ease give your reasons 0hY ·--------------------------------------------~ 
**If more space is needed for any of the ansners on this page, please use the 
other side, indicating clearl~r the number of the quest i'on. 
rch 1950 Sc:1edul e for He<:..d7ior ::e::cs¢ of 3 o s ton :.et tle·~ant Louses 
TI~:::..ch J'~inta in "Jesidencies 
ctua.l info rms.t ion 
me : __________ _ 
- - ------- ------------·---dress : __ ~~-------------­
t-:lo·::en t ~:ouse 
- ----....,--- - --- ---
w lone have you been a t Hou s e? -Fror.1 year _-___ t o yeer __ _ 
Hov7 !aany years has the resiceat a rran:;e:·,.ent b een ::..:ainta:Lned here? ___ _ 
Ho1: wany ::·e.::;:.d.ents do ~ro.1. heve t~l:L s ye _r? did you have l ast year ? ______ _ 
did you have in 1935? 
did you have in 1 940?--------------
·.!hat kL:.ds of resic~ent::: do you have , U!'ld ho-:: :10 n~r of e ·_ ch of' tl:8 foll.uuins? 
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:n . 
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in :nan:.- di~f' ere1t f_elds , :?rovide a n o~portuni·:;y ::'or<' ':i-.-of inter :prets.tion 
tO t f:e ~rf;~ tel' 'J . ..1.. 1ni ty ~1:1.:- t.) o·~l;er a !'e3 S Of SOCi 3t:r c.:.:( to t::e :;enera l 
public , ·.-~::I.e:! o :.r~r-.. ise '.'!0'' ld :.16f, o~ .:..ir·ht not , t-:: ':e l o.ce ': y3s~ -.o __ -
Co-r..ent 
tlue to students 
.Jo you. cor.sic<J:• th·~ ::·~u6.e. t re s i ""3Et r:::.:·n!1 ·e . .::::-d; o_- v-... ::.1:- '!;.) t::~ ctu::.e.r:t? 
"<Te ::: no -
:·l8z:e-co~n t _ ____ , 
!!.o\F do -ou eons:!.d e r s tude:: t resi C. ~::cy af _'ec ·::;s 
t.he:.1s e 1 Ve S ? _ _ _ _ 
.J .. r, .:,. 
J .... \..o lives of the resieents 
~ch 1 950 Schec1t.!.l ::; :":Jr Hea d.;;:or::e:r s of 3octon :.ettlc .1e.r..ts ·-~~ 3 . 
mre of resi~. oncrees for s tudants ~--=c..::c..: - - - -· ·-- -
• 
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continued? ~ 
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.Jo you o elieve one O:' :::ore set t le:-.1.emts in e e ch city sl:or: ld. n:n::tx 
---
sllOuld not have c. r e s i ( c::-1 ·~ ;n•r:....J.!_;e. e:1~? 
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Do :rou oelieYc :::11 set·i;1e .. :ents ho.llCt _ ohou:d no·~_ho ve ctuCen-: :cesici.ar..ts~ 
£ l aase co:,J. :ant 
--- --
Do you ~eli ove r~sife~ts a~e are not essent!al to tts , ro9cr funtion-
ing of a.ny set·~ le:·.lsnt ho·_use?-- ---
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:1c vi~G resiC.ences in settle:;J.snt bouses . ·:i ll T)\.l ·}l lca.se :.ncic ·~ te :r:)ur o·.:n 
lnt of vi err , bei!-1~ nr:: :: e c :Lf:i.c as you can , .:;iv::.nc.: in~ 1!~1! '"· e·.t e_:ces ~-our 
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Lea s e .:13:::e ;:. "' t "' ta B..:-1·~ co:·_cern::. · :3 t:1e :) lc~ ce of ::.. s tt:te;:_ t r '3s"'.. :·a:_ t a r r1:.>..:: .:e en t 
a r:et·cle .w:tt l1o·.J.se tocby , '.;:i.. th s o::.:e cornr2ent of '~l10 v_• )xe o:~· .ltc. -. .~J.n·~~ stnC..ent 
3iC.en.-~c ln :;:-ol~.- tl-'J~l ·:;o- t;le :.h.11'2_;oJtrs , -oT:> jec"t.!. ve s ,_r:_d }ro;:ce 1B . .~.n 'J&.:..:...nc ::·_·:; 
:l :..• dv-<2nt:..:;e s .;.nC d.isod v nt e.·.:;eu , -:~i 11 you co:-2. e nt on the v~lue you s e e to ~io ur 
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the 33ner~l )U~l~c? 
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SUGGESTED OUTLlliE FOR A NATIONWIDE STUDY OF SETTL~mNT RESIDENTS 
AS ONE ASPECT OF THE SETTLEMENT IN THE UNITED STATES 
I NTRODUCTION 
His tor y of the Settlement Movement in England , and experiments 
which paved the way, had influence on, and stimulated t he 
settlement movement . 
S t udy of the Interna t ional settlement picture 
SETTLEMENT IvDVE:MENT IN THE UNITED STATES DURING THE LAST FI FTEEN YEARS 
Staff' residents , either i n the agency building or the n e i g h-
forhood . Separate studies in different cities , diffe r ent years 
Long time residents in settlements (divide as above) 
Student and YOVng t r ans i en t staf f or vorker s-in-training (as abov' 
CONCLUSION 
Trends of the a sp ect o f " resid encies" i n the settlement field , 
with some indication of its relation to the set t l ement program , 
its purpose and funct i on . 
